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' ' THE PRACTICUM

. Introduction
This chapter s Intended for tralners of early childhood teachers andg

fleld personnel who have pre-service and/or in-service training responsibli-
I'tles for practicum experiences. As a rosult of reeding this article it Is
antlclpated that the reader could and would be motivated to:

l. Design or modlfy a practicum component for pre-service and/or

In-service training of teachers.
2. Prevent or remediate selected probiems that occur in administration,

Lol

implementation and evaluation of practicum experiences.

Select and evaluete sites for the possible types of practicum

3.
experlences useful In early childhood proarams..
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Types of practicum expericnces

Practicum experlences can cover an extremely wide range of sef?fnqs in
which expected student tehaviors vary.on a qumber of dimensions. Theﬁd!ver-
sitv of seffings;‘fhe sequence of exper!enceé,’fhe balance of types of
expariences and ths areas of emphasls should be re!afed to the geals of the
éarflcutar training program and the expected competencles that students are
to demonstrate. They should be flexible enouah to allow the entering char-
acteristlcs of the students to play a role In determining which practicum
experliences will bo emphasized and to enable some cholces by students as <o
he types of experlences which are most in accord with their percelved nceds.

In general, the practicum experlences can be classified Into three major
!

‘types, each with a different goal emchasls., Some are destaned to extend and

broaden student experience over a wlde range of settings which Involve or
relate to young children. These are usually of a short term and require
minimal praticipation, and mav not all directiy éoncern young children. For
example, even though studenis riay be planning to work with young chiidren of

a particular age level, it Is beneficlal for them to galn some experience

- with Infants and adolescents so that they have a developmental perspective

concerning the educational needs of children. Similarly, experience in pro-
grams which serve physically 111 or handicapped, emotionally disturbed or
mentally retarded chlldren give students a better undersfandlﬁg of normal
chlldren. Also, even though a proaram focuses on low Income and/or minority
chl ldren, some experiences with chfldren of middie class backgrounds may add
another Himension of understanding,

Most of these wlde ranainq experiences will be of an observational or
minimally participatory nafurg since the major anal Is to ‘open up' the

student's awareness of the maﬁy forces In~soclety which are concerned with
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tho young chlld and to cnable them to compare, contrast and evaluate the
educational Influences of parcnts, communlty, and type of school progfam
on The child's dﬁvefopwenf |

“ An es;enfial ing*edxenf of any practicum experience is concurrent
tralning for students In the use of observatlional tfools and analytical methods
so that ski!l can be galned In these areas. Tralning and practice In the
use of these techniques make fﬁe diffgrence bgfween.acfive observational In-
volvement and.passive "just being there' I. the practlcum site. (See appen=
dices A-E) Also essentlal, ot course, Is that the academic content of the
program prepares students for these experiences and fhéf seminars for dis-
cussion to relate knowledge to experienced reaiity are provided as an Integral
part of the practicum,

Another type of experience which 2llows sfudéntu to *ak§ an Inttial
dip into the teaching milleu ls fhaflof micggﬁorxw’ri teaching. These sfpe-
cific short term par?icipafory.exnertences can te of the type In which the
feaéhlng setting Is slrulated or can Do bricf participation In an actual
setting wifh youna children. Elther can be recorded on video tape so that
there can be a lafer analysls by bofh students and supervisory personnel.

it !s hoped that compentencles neﬁd d for later lonn term Involvercat can be
Initially identified and skill can begin to develop. Usually an effectlive
method of analysis is onc In which the student gyaluafes the transactions
that actual ly took place end records not only whether Intended outcomas were
achieved but also lists the unintended outcomes that occurred. (One model
of this type Is based on the work of Rotert Stoke. Apoendix A) The micro-
teaching experience, although artificial In many respects, can serve as a

valuable Inltlal broadening cxperience as well as being used to meet cther

objectives at other times tn the total range of practicum experlences.

-
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A second goal emphasis and tvpe of practicum exparience provides sfgdenfs
with Intensive and decpenlina experiences. These experiences are primarily of
a total participatory nature in which students are  Imm2rsed In The‘prQCfICum
environment. . In thls type 6f experience students should come to know a setting
very well and\shouid become,skil{ed in dca!tng with a particular grouwp of
ch!ldren,.paréﬁfs, school or cen%;r staff, and, hopefully, also with the spectfic
- community in which the practicum site Is located. ;

This total parficipaf?on can vary In lenqth from one or two weeks of all day
participation as an ald In a hospifal nursery or clinlc, to a ons term student
teaching type of experience, or to an all year Intern assignment in a particular
schoo!l or center where all ac;%emic work Is done In conjunction with that one
practicum site. The value of students qé++!nq to know one slte very well must
be welghed against the advantaqges o% hwviﬁg sfgdenfs ‘n fwé or three intensive
sites for time periods cf less than a year. Obviously, each kind of practicum
site wﬁi[ enable students to have the opportunity to develop a somewhat different
—sat of }eaching competencles and the decision as to which fype of site assign~

ment wil! be made should relaie to the objectives seen as primary for the
fratn!né program,

The student's role in the vaf!ous sites might differ with the necds of Thé
particular sites. In sites which have been Tdentified as 'models' by the
training lnsfifu?iqn, the student might be there pr{marl!y to learn how fo

l'emuia?e the practicum leader and develon skill In working In that particular
type of sotting. In other sites which have been chosen because of percei ved
needs for change or strennthening of the program, the students who participate
will be expected to intf{afe and develop new mef?ods in cooperaflén with the
;—: practicum leaders. In this tvpe of site the experlence of learning to act as an
effective change anent In the school and community wi ™. add another dimension

-~

to the student's tralining.
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Whether the In~depth experiences are desligned as team or Indlvidual

parficipation will also determine the type of learning oufcomeé; in some

" sotiings a student may £111 a numbar of team roles; In another_ his role may be

a well defined one; in still another he will be expecfed’fo,wagk independently
‘ ' S
as the regular practicum lcader grodually allows him to take over the class.

Each type of reclationship has certain values and wil! be determined partially

by the .y.2 of settinn and partlally by fhe'characferlsflcs of the particular
students and practicum feaders.
A third type of practicum experience which can contribute greatly to the

overall ccrpetency of the student Is that which can be called a "synthesizing"

. experience. In order to have this type of experience avaliable to studants

there must be an early ldentification of Interested community groups fn need o¥
help 1n starting new programs for young chlldren, Thfs usually Involves inltlal
contacts with the designatcd communities, settina up commur ity committoes to
provide Input In the planning, reviewing resecarch, developing and writing of

a pronposal which has potential for contlnued fund!ng,up}annlng of curriculum,
obtaining a site gnd designinn the educational énv!ronmenf, buying equipment,
starting the progrem and teaching In It during the Initial phase of cperation,
deveioping and carrying out parent education, carryina on evaluation measures
during the course of the program's operation and writing 8 final report when
the student's participation period Is endad.

Such a synthesizing experience can, of course, Incfude only part of thls

sequence rather than Incorporatlng all of Its facets, but the depth of Involve=-

ment does seem to be related to the numher of strenath of competencies which can’

be develcoped by this type of exparience. In addition, the process of bringing

together all of the relevant academic and exporiential knowledge galned through~

out the t}alnfnq proaram and using It creatlvely In the desiqn of a new program

provides a unlque opportunity for students to test thelr abilltles in the

3
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practicum experlience. It aiso ne;ass!fafes teamvork of a very practical

nature sfnce the goal of actue! program operation Is dependent on effecfive.
teamwork, Early childhood programs vary greatly In the type or range of prac-
ticum experiences offercd. Oaklend University provices all three type of
experiences In Ifs.train?nq progﬁam and the emphasis on each c&rresponds to the
three terms during whicgh fhe program cperates.

The Oakland Unlversity practicum experlience Is designed on three levels,
each with a major goa! which Influences the types of sites selected. The flirst
level, corresponding with the {irs‘ rm of study, haévas a goal the extensive
exposure of the young chitd., Included In the Initlal pracf!cum.are ctinical
sltes, cowmuni&y sites, and school sites which offer varylng models of early
childhood education. These experiences are primarlily of an,SESSrvafiona! or
short-term participatory nature. Cholces of these sites have been made by staff
memgers and consui?én?s who conduct modules concarnlng the Development of the-
Infant and Young Child, The Youna Child iIn Famiiy and Soclety, and Alfernaffve
Models for Early Childncod Educaiien,

Practicum 11 consists of infensive exper'ence by the fuli-time sfudents In
sltes where they Intzract as a team with Pracf!cum leaders. These practicum
leaders are teachers in elementory classrooms, nursery schools and child care
centers who are also part-time Masfer;s candldates In the Early Childhood
Program. During this practicum,students become Involved In active participation
with both children and parents of the épeclftc communlties where the practicum
sites are located. Because Oakiznd Unlversity serves a wlde georgraphlical area
the sltes are diverslfted,‘Inéludlng a.number of cammunifies,~var!ous mlnorffyl}
groups, both pub!!c and private Institutions, and a2 ranae of age levels fromA ,;
preschool through second arade,

in the sprina, students have a third Jype of practicum experience which
serves to synthesize the total work that they have done. In teams of'four or

N\
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five they are assigned to practicum sites In schools or agencies where a need
for an carly childhcod proaram has been expressed but !s presently not tﬁ
9perafion. During Practicum lli, students plan, Imrpfement, and evaluate a
program for young children and their parents. They develop the facttrftqs,
teach the ch!lecn, conduct parent-c¢ducation meetlings, and carry out rescarch
and evaluation measures. During the term they work closely with carly child-

hood staff members and with practicum lcaders alding In a consulting capaclty.




L_-\ tt1. SELECTION PRCCESS
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Varlous.methods of sctecfinq;fracficum sites can be developed, depend-
ing on the goals of the particular training program. A description of the
" method used by Caklaud University follows:
In-order to provide the data necessary fqr the evaluation ond selection
of the practicum sites an¢ ieaders and to provide assistance to staff and ccm-
" munity committee members in this process, a number of instruments were deveicped,
These instruments were designed to be used In %he process of initioal selecffon
“of practicum sites, a major task during the year of the planning grant. They
. were not designed as research instrumcnts but rathar as a type of Yaction
research" Instrument. That is,\acfion was necessary; sites had to be chosen.
These instruments providcd-a baé?s for selection which was somewhat more precise
than a purely intuitive selecfifn, and served tfo focué’;he selection process
lon criteria which had beon sat dp by the steff and community committee,
vinform;fion on potential sites for the three modules in Przcticum |
was gathered bY a Descriptive Sitg_Form (Appendix Aj, Agp, AS) which Indicated
fypes'of sites and other pertinent data. The specific choicos and extent of
'the u of sites was then made by the staff members who developed each part-
fcular module. For th2 module concerning Development of the Infant and Young
Child, pediatricians, clinicians, psychologists and educators decided on the
specific sites.: Those to be used during fhe "Chiid fn'Famity and Society"
Module were chosen by(the cducators, socinlogists, and community members who
were to be teaching in this module, The sites chosen are ongs ‘which are in
the specific communities where the "community faculty" llve,
For the educational sifes used in the module on Alternative Models for
Early Childhood Education, the final selection and extent of use of these sifes

were determined by the educators teaching this modufe. In addition to the

'
1

Descriptive Stfe Form, the Site Evaluafioh Form, Ea?t I (Appendix Bl)
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was used to provide more detailed information about the cducotional sites.

The »nsfrum‘nig used In se!ucf}ng Practicum 11 Sites were designed to ald
staff and community committoe mcmbers in their evaluation and sefection of sites
They are not comprehoncive or perfect insturments but served, to foéus the atten-
tion of the conmittee on the major arcas of our con§crn and on the qualities of
!eaﬁers that were of partizutar importance to us. They include the Site |
Evaluation Form (Appendix B; and B,), the Practicum Leader Evaluation Form
(Appéndix C), the Intervicw Fform (Appendix»D) and the Site Observation Form
(Appeadix F). Each of ftese will be discussed later in some detail.

Other criteria used In zclection of these sites were the following:

I. Sites should be|includad from both preschoot and kindergartcn
primary aqe feval

2. The numt.r of sites from the major communities and minor con-
munities should have balance.

3. Tte sites should inciude oneg with varying itow income and/nr
minority ponufationg,

4, Scme sites chould be part of arca public school systems, sonre
shouid bo *oadetart or coaparable programs, and seme should be
private prooramns.

5, Sites should include some which have offective programs in Mideal'
or highly desirealtle sites and others which have effective pro-
grams in minimal or Inalequate sites. :

 Other criteria used in selection of practicum leaders were the following:

I. 5Some leaders should be chosen who have had on a fow years feach~
ing experlence.and othors should be choten whe have hod many yeere
experience,

2. All lcaders should prosscss @ B.A. degree and be interested in
working toward an M,A.T. with specializatlon in Early Childhocd.

3. Leaders with o number of different teaching styles should be
selected. However, they must be evaluated by the committee as
effoctive tecachers who are open to meaningful change und have a
diversity of strengths to share.

4. ‘leadors should bg willinag 1o work in team situations with pro-
fessionals, fellows, and paraprofessionals and myst have had
some experlience in @ Team situation.

5. lLeaders should be located in sites in which the director, principal
or other suporviscry personnel are supportive of thelr participatic

The process of site and pra:ticum leader selection was one which involved
both Cakland University staff membors and a sub-committee of the Cormunity Ad-
visory Commitce. After the initial screening of twenty-seven sites by The

Practicum Director (using SEF, Part 1) a vis!tafton team of two to four members

11
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_ their purpose of focusing attention on the ma jor areas of\our concern and had
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visited each site, cbuerved the class, and Interviewed the potential leader.

This team had at feast onc staff member andone community member. Sirce not

f

all statf or community members visited euch site, information wvas géthered by
the use of the 1f and SO so fhaflcﬁmmiffgg~ggwpggs wd;}d he able 1o discuss
spocifics about the site ond the potential leaders. The data provided by the:e
forms and othe opinions of those team mombers who had visited particular sites
were then used as a basis for completing the SEF, Port Il and the PLE?f -

It fhgrv were que Tton about a particular site or a diffcrence of
opfntonb cfher team me*be:s made a second Or fhird visit. After all sites énd
leaders had heen discussad by the sub-committee they were rated and the final
setec#ions were made. Since cemrmunity committee members from parficuiar f -
cormunities were mos§ }hferes1ed in the sites selected in their area, the .
visitation teams of#en.refie:fed this. The dq?é gaitherina and evailuation
Instruments werc heipful in idontifying sifes!which mot the stated criteria
and feaders who exemplifiad The.qua!iiiss of effective teaching that staff

and community committee mempers had indicated were of major importance.

The Instruments were also evaluated and revised during +he period when they

“were in use as team mombers gave suggestions for making Them easier to use or

more precise. The instrumcnts apeoended here are the third revision. Although

further revision is still necessary, team membters agreeq\fhaf they had served

~_ -
-1

alded the process of evaluaticon and selectiop of Practicum Il sites and of the
Practicum Leaders. . ¢
‘The selection of Practicum 11! sites were aided by the use of the SEF, Pzrt

{. These sites, however, were chosen primarily on the basis of expressed nzed
of particular school systems or agencies for a short term Early Chilghood
Program and the availabllity of a potential facitity in which a orogram could

be conducted.

12
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The cooperation and interest of the szhool, community or clinical agenclen

are alsos ital to ensure the success of practicum sxperiences. Whether the
experie(g; vill be of a short fﬁfﬁ or of a longar in depth nature, the persons
who are directors, priacipals, or supervisors of the narticular scnogl agencies
must be fully informed as to the naturc of the practicum experierce and their -
role in relation to fhg university for continuing fecdback from them durling
éndzaffer tte experience stould be mainfaineﬁ.

in addifién, it is deslreable thet the training institution provide re;

'ciprocai service wbars pqssibte, eithor by offering inservice workshops for .
staft members, enabf?&g'pracf:cum teadors or thelr staff to take credit courses
which lead to degrees, or providina consulting services, special materials, or
;_‘ university speoakers for fhe.éooperafing agencieg. _The success of the practicum

| experiences andlfhe con?inued\wi:!fngness of school and community personncl to
S_ - cocperate in providing cites for these axperiences ofter rest on their feeling
that their relationship witﬁ the training institution Is a rociprocatl one in

which both parties qain benefits. Thoy must also feel-that the university wel-
comes dialogue concerning probiems %haf have occurred and suggesfions.for im=-
proving the practicum oxperiences. . - .

ONce sifeg havo been seioc;ed, the further dovelopment of the site depends
on the nature of the practicum experiences for.wh{ch it Is to be-used.

The universitystaff must provide clear explicit informa1{on to both student:
and praqfi¢um pe;sopne! and have well planned procadures for obtaining evaluyg-~
tion of the experiences from both groups also. Often the evaluations provided

"will pinpoint concerns and probfems which can'be avoided during later prac-

—— .

ticum expericnces.

i "o
In service training for practicum porsonnel Is an Important aspect,

T expecially in those sites with a porccived nced for university In put. When

fm  the entire staff of a practicum site can be involyved in fré?hing,\ihe effect

¢
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will be most striking. If, however, only selected practicum leaders are glven
training the tQizl program can still benefit greatly if part of their training
’ \\\* ’
deals with cemmunicating tpeir knowledge fo peers, paraprofessionals, parents,
~ <
and volunteers. In pracTiCum\sifes with “model" programs the training re-
sources of these schools can te somatimes utitized by the untversity.
Whatever the tvpes of practicum experiencs which have been sclecied,
planning to insure meaningful relationship betwcen the various Types is very

important. In addition to stucdent participation in a variefy'of sites, it .is

often helpful -if practicum feaders can have the opportunity to visit other pro-

grems. Once persons arc at work in one particular program, they rarely have the

‘chance to brocden their own focus. Thus, while studaents are participating in

their sites, an opportunity provided for them to view other settings is often
beneficial. T

Feedback from th» practicum experlences also providcs'direcfion for the
theorefiéaf cemponents of 1he program as university personnel and field

perscnnel share fhcir persPCCf;ve° with one another. The practicum ex-~

“periences cannot be seen in isclation from the academie experiences and the

_persons at work in each componant must havb a continuing dialovgue, as well as

the opportunity to become actively involved in both aspects of the program.
Thcrefore the practicum experecnce is seen as providing not only for
strengthening stucdent tearnxng but also as a mﬂgﬁ; of strengthening the under-
standing of university personnel and of providing field personnetl in schools
and communif?és with a greater voice, in determining the course of early child-
hood education, Many.ﬁersons af'woék in the community welcome the opportunity
to make known their concerns and problems. They also appreciate evidence that

the students and faculty of the university are not encased in an “ivory tower"

- ’/buf-aﬁé'reatly interested in beéoming involved as change agents through the

practicum expericnces.

- . .‘ | ) | 1&1
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In the search for methods of developing competent early chiidhood teachers

b and o mecans for helping present teachers to change their behaviors to become

more effective, the practicum cxperiences can be an ideal vehicle, Communi-~

cation and cooporation betwaen university staff, students, and teachers and othe o

in the field are cseential for'any long lasting changes to occur.

~
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A. Supervisicn
-Supervicion of the practicum experlences chould be under the
dtrecflcn'of cne person who has prime responsibility but should aléﬁ
involve the other university staff members who are teaching in the
g academic and theoretical componants of the curricuium., This enables
them to evaluate both the students' compotencics In translating theory
to pracflce-and their cwn abitities to teach conient which is relevent
to the needs of sfudenfg and the realities of the practical school and
7. agency situations. By éngaging In active supe%vté!on and support of
—-— - - - students in the field, TS§ training staff can also be broadening and
«f/f R deepening thelr own requirement that they are to be actively invotveq
| in +hls supervisory role, shoutd'ge-s?afod. f -
’) . | The major resporsibility for supervision, as well as sglection,
rests on the practicum director. The director should be a untversify
staff member who also has teachling duties but who can devote a major "
portion Sf time to the practicum componehf.
| The amount and type of supervision required varies also with the
types of experiences and the types of objectives. This acccmpt{éﬁmenf
of exploratory objoctives are usually evaluated by seminars or other
discussions, by written observational reporfs or by the completion by
students of oéservafiénai férms. The on site supervfsfan ranbes from
no unlveraify personne | be!na present to the presence of fhe:pracficum

¢
direcfor for the enfire experience. Since many sites may Qé utilized

=

concurrently for exptorarory cblectives, often the superviéton is by
self report, later evaluation by the directors of the s!f%s, and by

the verbal or written methods out!ined above.

»”
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Measurement of the accorptishment of perf amance objecf!ves Is
soméf!mes done by the mgfhodﬁ used fqr exptorafory.' Since student
behavior is béing observed, howover, the major méfhods of cvaluation
are-elther video taping of student performance or actuatl on site |

cbservation by univers[?y personncl. Essentlal for these types of

supervision are an Initial statement of the planned behavior, observation

of the behavior, post performanc ® evaluaticn by student, supervisor,

and practicum leacer. Students need to be clear concerning the behaviors

for whlch they will be expected to dem@nsfrafe compefency and the evalua-

‘tion procedures which witl be followed by the supervisor.

Conseqguence objectives are perhaps more difficult fo evaluate

‘since +hey may be long term or short 10rnkin consequewce. That Is,

If long term chances in ofhnrs occur they can not be Tmmadiately evalua-
ted. Fowever, these objectives can usua!ty te observed in short term
chang? by superviscr cbservation of changes in the prac?lcdm sites,
observaticn of ncw behaviors on the part of practicum leaders, and
verbal indicatlon of chunged views or practices by site parsonrniel.
School and agency supervisory personnel also play a role In
evaluating the successful accomp!ishment of program obJectives. These
are expressed bofh by their evatuafion of studant participation and
acceptance In their sife and by ?he!r willingness to consult with .

students and practicum leaders concerning problems. Also, of course,

they indicate thair evaluation by thelr wlllingness to participate

further in the practicum aspects of the university training program.

Seddenclng
The sequence of experlences, the emphasls, ang}fhe balance betueen
. . A
the three types of practicum exper!enceg”kvar!es greatly i training.

programs but usually each type is followed in the sequence dgscribed

13
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herc and the first two types are providsd concurrently. If the sythe=
slzing experience is provided, it Is the culmination of the students'

*Y

program. | , o
The major guidelines for determining the type and amounts of V-
various practicum cxperience Is that each experience should be carcfully
chosen to qomp!emcnf a specific academic or theoretical component of
the program and..that each be rolated to specific éompefencles nécessary
for students Tofsucc:;sfuity comp lete thé program. . E
Practicum expericnces are generally $eque§ced from theory to
\Qgp!icafion in the real world. However, there are not Inherent barriers
which prevent pian; from being Inductive or pro.eedtng from a real
s@xpertenca to-a genaratirafﬁon d the theory. Furfhermore, it is the
ca\fepfion of fhese writers that an effective practicum componenf for
a teacher tralning prOQram rﬁqutrns Inducfive and deducfive experiences.
Inductive ak1e expertenccs consist of general purposos for the
- experience wifh‘exfensivc pcst-discussion. For example, an observgtiom
- of an insfrucfﬁcna! site may &e planned where parfict@anfs only prepara-
| tion Is a brief description of the site and the community it serves.
Parficipanfs have at bect a general‘goal of evaluating the relevance
of the site for Instruction. In a sense, an inductive experfence Is a
goal-free evaluation wheré particlpants are asked to infer the )
appropriafeness of the site thrgugh watching what actually happens.
During the post-discussion of the experlence many dlvergent views may
and are encouraged to occur.
In doductive slte experiences the site provides an.-opportunity to

accompilsh restricted purposeé, At the sife, the par?!clban? has a

“iimltec range of purposes. instead of inferring, the primary purpose is

=
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to confirm, reject and/or perfdrm the preconcelved purposes»for the
“experience. in this goat~direc?ed'éxperlenco,-éonvergenf responses
T are enqouragcd and expected.
| Differences between Inductive and'deducfive experlencefcourd ba .
I{tustrated by Twofcommen practicum expefiences. in the first, @ visit
is made to cbs orve the program at a new day care‘cenfer. During the
same visit or at another visit an attempt is made to observe ‘the amount
- K of language at the new day care center through the use of an observaf!on
schedu!e. Roth ?b sarvations have purposes but differ as fo degroe of

sgpciﬂc!f,. The first is Inductive; the second Is deductive.

\
' §

' /However, eny visit may and perhaps should have a number of deductlv' and
//// inductive purposcs, | \

:C; Value ‘ | ' T | \\.

Provious disép;sion has indicated that practicum experiences are

) diverce and bric.ge the gap between thecry and practice in Indué*ive and

-

deductive dirccTiOnJ. in add‘fion practicum experlenccs rescmble rcal
experiences because they eccur in real environments, but un!tke reallity,

a

every attempt Is made to insure a successful experience for the

parf!ctpan?. A

Fatture of a parf!cxpan? +o0 do well iIn a practicum experience may
_Indicate a deficiency In the participant's theoretical preparaffon, the
. experience itself or a combinéf!dﬂ'éf oth. Although perfobmance In a ‘
practicum experience may be consideregitn predlicting how a participant
wiil do in a rea!l situation, there is n ‘toxonofly of practicum experlences.
There s no‘guaranfee of fafer Succegg in the real world; but practicum
experiences which reserble real experiencés and meet other criteria for
practicum experiences may assist participants bqsause:

| N
. .The groater the degree of simi iarlty between practicum

19
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!
experiences and the roal wvorld, tho more llkely each Is

to require tha sare as}ﬁifics. G&ven sufficlently diva{sc
practicun experiencé§, the probabi;ify of doveloping
similer abilitics;is greatly increased. The controlled,
successful practice participants receive through pracfiéum
experiences witf have many direct applications in subsequent
positions.
2. Although zil the abilities neccssary for success in the reél
- worid will not be lcarned, the partial learning will make
learning the remaincar easior. CIt s readlly epparent that
with very few excaptions, it Is nof'possib!e to dunllcate all
conditions and, consequentiy, provide practice for all |
neceés%ry'abllifies. However, a parffcipanf who has some of
the nccessary abllitles will probably be peffer prepared for
a posiiion than other caendicates wﬁo have not had Th; experlences.
5. Once participants demonﬁfrafe they already have cé}fain skills,
they éqnnof fail +o learn those skills. [If no oﬁporfunify is
'provided fo.demonstrafe éompefency ;here is no Indlcation the’
participant will fail to successful ly pe"fofm in the real
world., A progmatic means of insuring a parf!clpan+ will be
able to perform is to have them per%orm before real llife
demandslrequire per%ormance.
Practicum experiences bridoe the gap between fheory and pracfice.
They occur in real envlronwenfs as much as poss!b!e to enhance the
esemblance of practicum experlences to reat!fy, buf thelr po+enflal
beneflt Is dependent a degrec to which planners Insure succéssful
relationship of theory and reality more than it is to Its degree of

resemblance to reality. Although a ma jor alm of practicum experiences

’ 20 o '
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Is to resemble reg!}*yf real environmznts are modified to enhance the
possibility of achieving what ﬁrogram planners telieve Is necessary
for a successful\faachér. .

. Practicum ex§efiences,are not “survival of the fittest" experiences.
Every attempt Is maderfo insure that appropriate supervisory personnel,
methods and materials are avél)ab!e éf éach site to insure participant
"and pupi! success. Coubtlessly, practicum exﬁer!ences are not suff!éienf
1o Insure the success of a tralning program, but it fs unrealistic to

expoct successful training programs wifhoufuwe]l-p!anned practicum

-experiences.
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APPENDIX A

Copy of the Model for Teaching

o
“i :}’f‘ ! ‘.,
BEST COPY AVAILABLE
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BEST COPY AVAILABLE

"APPENDIX B thru G
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Can be found in Appendices on PRICTICUM
§ITES: A PROCEDURE FOR INITIAL EVALUATION

WD GLECTION
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